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ABSTRACT
Arellano, Vanessa. Perceptions of Probation Officers’ on Interconnections: A Mentoring
Program Unpublished. Master of Arts thesis. University of Northern Colorado.
2019.
Mentoring programs provide disadvantaged, at-risk, and adjudicated youth with
positive role models that can bestow support and guidance (Grossman & Tierney, 1998).
The mentoring phenomenon has grown tremendously with over 5,000 mentoring
programs in the United States and serving about 3 million juveniles (MENTOR/National
Mentoring Partnership, 2006). Additionally, mentoring yields numerous positive
outcomes, such as dissuading risky behavior and advocating prosocial behavior (Haddock
et al., 2017). The current literature focuses on mentor, mentee and parental perspectives
on mentoring programs with little information about probation officers. The current study
relied on in-depth interviews with six probation officers who referred juvenile
probationers to Interconnections, a university-based mentoring program. The findings
revealed two main themes in probation officers’ perceptions about Interconnections (1)
opportunities (e.g., positive relationships and college/life opportunities) and (2)
challenges (e.g., length of program and communication with program). Due to the
challenges perceived with Interconnections, it’s recommended that mentoring programs
establish communication protocols and increase the length of their programs.
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CHAPTER I
INTRODUCTION
Juvenile Delinquency: A Societal Problem
Approximately 2.18 million juveniles were arrested in 2007 in the United States
(Puzzanchera, 2009). In 2016, police agencies conducted approximately 252,520 arrests
of females and 603,610 arrests of males who were under the age of 18 (Puzzanchera,
2018). Furthermore, approximately 1 in 5 juveniles were apprehended for robbery, motor
vehicle theft and vandalism (Puzzanchera, 2018). To reduce juvenile delinquency,
mentoring programs provide disadvantaged, at-risk, and adjudicated youth with positive
role models who can provide support and guide them (Grossman & Tierney, 1998).
Jackson (2002) evaluated a mentoring program for juveniles who were acquiring
disciplinary action at school and exemplifying unsatisfactory academic functioning and
discovered through a parent report that mentoring enhanced both internal and external
behavior of the juveniles. Additionally, mentoring has been correlated with a vast number
of positive outcomes, such as dissuading risky behavior and advocating prosocial
behavior (Haddock et al., 2017). Subsequently, mentoring has also been associated with
growth benefits consisting of higher self-esteem, exceptional participation and academic
performance in school, decreased delinquency and substance abuse (Herrera, Grossman,
Kauh, & McMaken, 2011). Furthermore, mentoring has contributed to strengthening
positive relationships with school, peers, and family (Tolan, Henry, Schoeny, Lovegrove,
& Nichols, 2014).
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Current literature on the perceptions of mentoring programs revolves around the
perceptions of the mentor, mentee or parent. For instance, Weiler, Zarich, Haddock,
Krafchick and Zimmerman (2014) acquired mentor and program perceptions based on
the mentor’s insight and “found that a mentor’s perception of their relationship gives rise
to the mentor’s perception of program components that may be perceived as helpful or
hindering” (p. 605). Furthermore, the mentee’s perceptions were investigated by
Haddock et al., (2017) and they found that juveniles perceived the Campus Connections
mentoring program to be the most influential in five vital ways: (1) enhanced academic
experience, (2) strengthened relationships, (3) feeling better about themselves, (4)
improved future positioning, and (5) reduced probability of further delinquency. Jackson
(2002) found that parents noticed a significant change in their child’s behavioral
difficulties at home after mentoring. Regardless of the substantial amount of exploration
that mentorship programs have received, little is known about the perceptions that
juvenile probation officers have. Specifically, those who refer juveniles to mentoring
programs, and their perceptions on the influence that mentoring programs have on
juvenile delinquents and delinquency.
Purpose of Study
To address this gap in literature, the current study examined probation officers’
perceptions of a mentoring program, including their opinions on the effectiveness of and
experiences with the program. The purpose of this research was to examine probation
officers’ perceptions of Interconnections, one-on-one mentoring for juveniles (11-18
years) who are referred by the juvenile justice system, local schools, and community
organizations. The participants were deemed to be at risk of becoming involved in further
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delinquency, dropping out of school, academic failure, disciplinary action at school and
etc. Therefore, this study focused on the perceptions that juvenile probation officers have
from their referral experience to the Interconnections mentoring program.
Altogether, the current study aimed at providing further information on the
perceptions of mentoring programs by exploring probation officers’ perceptions. This
study will help understand the perspectives of probation officers and whether mentoring
can assist juvenile delinquents. Furthermore, this study will expand on the current
mentoring research and will attest to the idea of utilizing or not utilizing mentoring
programs as a crime prevention strategy.
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CHAPTER II
LITERATURE REVIEW
History of Mentoring Programs
The origins of the mentoring movement among juveniles came from the late 19th
century, where at the time “Friendly Visitors” would assist as role models for children of
the poor (Grossman & Garry, 1997). Subsequently, Ernest Coulter a New York City court
clerk in 1904 founded a new movement, to connect “big brothers” with children who
required socialization, close guidance, and a positive role model (Grossman & Garry,
1997). The emergence of the Big Brothers movement resulted from his experience as
New York City court clerk and perceiving that there was an influx of juvenile boys
appearing in his courtroom (Finley, 2011). Simultaneously, an association named the
Ladies of Charity started to help girls in the New York Children’s Court and ultimately
became known as Catholic Big Sisters (Finley, 2011). The two association’s operated
independently until 1977 when they united and converted into Big Brothers Big Sisters of
America (Finley, 2011). Today, the program functions as the most successful mentoring
program in the United States and operating in all 50 states and in 12 countries around the
world (Grossman & Garry, 1997).
Defining Mentorship Programs
In general, mentoring has gained immense popularity resulting in approximately
5,000 mentoring programs in the United States serving approximately 3 million juveniles
(MENTOR/National Mentoring Partnership, 2006). The mentoring concept was
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promoted more after the favorable affects found between mentors and mentees from Big
Brother Big Sisters (Garringer, McQuillin, & McDaniel, 2017). Nonetheless, mentoring
programs have drastically evolved as mentoring is provided by different agencies and all
carry different attributes. Approximately, 79% of juvenile mentoring agencies are
nonprofits, 9% involve K-12 schools or districts, 3% are government agencies, 3% are
higher education institutions, and 6% involve religious institutions, for-profits, healthcare
facilities and others (Garringer et al., 2017).
Miller, Barnes, Miller, and McKinnon (2013) emphasize that in spite of the
extensive growth in mentoring programs there is no official definition acknowledged in
what establishes a mentoring program relationship. However, in accordance with Tapia,
Alarid, and Enriquez (2013) “mentoring programs are interactive helping relationships
between two individuals over an extended period, wherein an approved adult mentor
develops trust, spends quality time, and passes along knowledge and skills to the mentee”
(p.2). Subsequently, the rationale of mentoring is that juveniles who are presented with
access to positive and supportive role models can ameliorate their emotional well-being
and social development along with academic achievement while minimizing other
delinquent behaviors (Tapia et al., 2013). Furthermore, the mentoring intervention
consists of the essential assumption that through the establishment of an understanding
and firm relationship with their mentees, mentors then promote protective influences that
then position juveniles on a favorable path (Thomson & Zand, 2010).
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Population Served by Mentoring
Programs
Tapia et al., (2013) emphasize how there are a vast number of influences that can
place a juvenile at-risk of justice system involvement like alcohol, drug use, family
violence, poor parental connection, educational failure, and delinquent friends.
Subsequently, those who have no involvement with the justice system tend to have
preventative influences such as supportive relationships, affirmative acknowledgment in
school, and having non-delinquent friends (Tapia et al., 2013). Therefore, Farrington,
Loeber, Jolliffe, and Pardini (2008) assert that if the number of protective influences
outweighs the number of risk factors then the involvement of further or more severe
criminality can be decreased. For that reason, mentorship programs are generally utilized
for some type of at-risk youth, delinquent youth and or other target population.
Furthermore, because of the extensive acknowledgment of mentoring being utilized as an
intervention for socially and emotionally helpless juveniles it has also been received as a
solution for misbehavior and delinquency in at-risk juveniles. As specified by Keating,
Tomishima, Foster, and Alessandri (2002) the at- risk label is used to characterize
juveniles who come from single-parent homes, who demonstrate signs of emotional or
behavioral problems, and who have insufficient support to steer developmental
responsibilities triumphally.
One-On-One Relationship
All mentoring programs possess the one-on-one support, the time devoted
amongst mentor and mentee, and the support provided to the mentee by the mentor.
Tolan et al., (2014) argue that the predominant component of mentoring programs is the
one-on-one relationship between the mentor and mentee where the mentee benefits from
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the relationship in some form. In fact, the one-on-one relationship is the key factor in
assisting the youth with numerous problems, as well as serving as a positive role model to
the juvenile (Tolan et al., 2014). Furthermore, Olds, Kitzman,Cole and Robinson (1997)
emphasize how the one-on-one support through an adult mentor can serve as a
“corrective experience” for the juveniles who have been exposed or involved in a poor
relationship with their parents or guardians. Likewise, this can also be the first positive
experience that the mentee has with an adult.
Time
Another important component of mentoring programs is the relationship among
the mentor and mentee involving time devoted together in which they issue support and
guidance with the goal of assisting the juvenile (Keating et al., 2002). Grossman and
Rhodes (2002) argue that positive effect outcomes are greater when the mentoring
relationship persists for an extended amount of time and that results were far more
significant among the relationships that were maintained for at least one year.
Furthermore, Grossman and Rhodes (2002) argue that time is a significant factor amongst
a mentoring relationship because if the relationship is abruptly ended this can cause
detrimental consequences. For instance, if a mentoring relationship ends suddenly it can
reinforce the negative opinions that juveniles already possess on relationships with adults
(Grossman & Rhodes, 2002). Therefore, DuBois, Portillo, Rhodes, Silverthorn, and
Valentine (2011), emphasize that it is better when mentoring relationships are designated
for a period of time that way the mentee is prepared for when the relationship concludes
and will not take the conclusion of relationship personal.
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Support
The social support provided through mentoring appears to benefit juveniles.
Juveniles need compassionate adults in their lives and having an adult that provides
support comparable to the one a parent provides can be beneficial if it is an addition to
the support that they are receiving or is substituting the support that they should be
receiving (Jekielek, Moore, Hair, & Scarupa, 2002). The support mentees receive from
their mentors varies from emotional support, advice, and discussing topics that juveniles
are uneasy or scared to talk about with their parents (Jekielek et al., 2002). Furthermore,
within the support and guidance that the juvenile is granted through a mentor they are
also granted with access to the mentor’s resources and social networks (Stanton-Salazar,
2011). Thus, the mentor serves as a “empowerment agent” for changing the lives of the
disadvantages juveniles by providing access to resources and social networks that would
have otherwise had no access to (Stanton-Salazar, 2011).
Mentoring as a Delinquency
Prevention Approach
The implementation of mentoring programs has had a long trajectory in how it
emerged as a delinquency prevention strategy in the United States and how certain acts
and amendments also promoted this growth by accepting mentorship programs as a
prevention tool. The traditional approach to juvenile delinquency has been to react to, not
to prevent the problem (Hess, 2010). For instance, juvenile courts and diversion programs
deliver an extensive scope of services centered on punishment, control or rehabilitation
after an offense has been perpetrated (Hess, 2010). Nonetheless, in the 1960s a different
approach to managing juvenile delinquency was recognized with the focal point being
prevention (Hess, 2010). Furthermore, the Juvenile Delinquency Prevention Acts of 1972
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and 1974 along with the Juvenile Justice Amendments of 1977 changed the way juvenile
delinquency was addressed with the inclusion of a prevention emphasis (Hess, 2010).
The Office of Juvenile Justice and Delinquency Prevention (OJJDP) has promoted
mentoring in numerous ways. For example, through the Juvenile Mentoring Program
which is more commonly known as JUMP. The program was incorporated as part G of
the Reauthorization of the Juvenile Justice and Delinquency Prevention Act of 1974
(Jones-Brown & Henriques, 1997). Part G sought to identify mentoring as a strategy to
combat two problems with juveniles in America, including poor academic performance
and delinquency (Grossman & Garry, 1997). The JUMP legislation grants the OJJDP to
present three-year grants to the community-based nonprofit organization or to local
educational institutions to sustain establishment and proliferation of collaborative
mentoring projects (Novotney, Mertinko, Lange, & Baker, 2000). The JUMP program
goal is to utilize one-on-one mentoring to reduce juveniles at-risk of delinquency, gang
involvement, educational failure, or dropping out of school (Grossman & Garry, 1997).
Furthermore, JUMP funded programs emphasize how the youth who participate in the
program are presented with opportunities that in other respects they would have not
acquired without the participation such as being able to partake in activities and meeting
people (Grossman & Garry, 1997). Subsequently, in 1994 JUMP initiated program
guidelines to establish that the objective of the JUMP legislation was being upheld and to
stipulate the structure that the grantee projects would function in (Novotney et al., 2000).
The OJJDP also supports mentoring through the SafeFutures Initiative which has
a mentoring component and helps communities to impede delinquency through
coordinated services (Grossman & Garry, 1997). Furthermore, apart from the funding

10
from JUMP and SafeFutures the OJJDP also sustains mentoring programs by the means
of Formula Grants program to the states (Grossman & Garry, 1997). Altogether, the
OJJDP has fully sustained programs that utilize their proposal and have assisted
mentoring programs for an extended period of time, granting approximately $834 million
in grants to mentoring programs from 2008 to 2017 (Office of Juvenile Justice and
Delinquency Prevention, n.d.). Nevertheless, in order for mentoring programs like these
to prevail they must be implemented and Jones-Brown and Henriques (1997) stress that
the success of mentoring programs solely depends on the development and acceptance of
mentoring programs as a delinquency prevention strategy/program.
Evolution of Mentoring
Since the emergence of Big Brothers/ Big Sisters of America there have been a
large number of mentoring programs established and are all geared to more specific
participants and needs. Furthermore, mentoring programs have evolved to be
implemented in different locations, serve different populations, function for different
durations of time, different types of mentors and many other differences.
Different Types of Mentoring
Programs
Big Brothers/Big Sisters of America. Big Brothers/ Big Sisters of America is
one of the most successful mentorship programs in the country (Hess, 2010). The
program’s community approach matches an adult volunteer with a juvenile from a single
parent household in the community (Grossman & Tierney, 1998). The school-based
mentoring programs allow juveniles to participate in academic and nonacademic
activities with their mentor (Herrera et al., 2011).
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In an eighteen-month study, Grossman and Tierney (1998) examined the effect of
Big Brothers/Big Sisters in a community-based approach, where the mentor contacted the
youth both directly and over the telephone. The Big Brother/Big Sister met with their
Little Brother/Sister for roughly three times a month for three to four hours (Grossman &
Tierney, 1998). Grossman and Tierney (1998) found that Little Brothers and Sisters had a
smaller chance in utilizing drugs or alcohol, considered themselves to be more capable of
accomplishing their school work, had better school attendance and grades, and had
stronger relationships with their parents and peers compared to if they had not
participated in the program. Similarly, Herrera et al., (2011) conducted an impact study
of Big Brothers Big Sisters School-Based Mentoring in which juveniles were
unsystematically assigned to a treatment group in which they received mentoring or a
control group that received no mentoring. For the school-based mentoring the
participating youth were referred by school staff and met with their mentors in different
locations on their school campus and met either before, during the day or after school. To
a greater extent, the mentored youth in reference to control group had favorable insight
on their own academic potential and were more probable to indicate that they had a
“special adult” in their lives (Herrera et al., 2011). Nonetheless, Herrera et al., (2011) did
not find progress in classroom effort, relationships or in problem behavior in any way.
Service learning. On the other hand, mentorship programs have evolved through
service-learning programs in universities. In accordance with Bringle and Hatcher (1996)
service learning is a credit-bearing educational exposure to students’ involvement in a
coordinated service activity that fulfills established community needs and are able to
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reflect on the service activity in a manner that the student can develop a better
comprehension of the course content, and an improved awareness of civic responsibility.
Davidson, Jimenez, Onifade, and Hankins (2010), emphasize how service-learning
programs seem to be positioned well in being able to offer support for at-risk youth since
colleges and universities are environments within communities that are abounding with
resources. Furthermore, the push for, the implementation of service-learning programs
has increased because of the pressures for higher education to broaden student’s abilities
in manners that provide more active learning and a distinct set of skills (Davidson et al.,
2010).
Adolescent diversion project. The Adolescent Diversion Project (ADP) was
initiated in the 1970s at the University of Illinois at Urbana-Champaign and was initiated
to assist with community needs (Davidson et al., 2010). Prior to service learning being
coined and becoming widespread the Adolescent Diversion Project was a program first of
its kind with the main intention being to offer valuable community-based assistance to
local juveniles who are at-risk with the juvenile justice system with the help of university
students (Davidson et al., 2010). The students work one-on-one with the juveniles and
concentrate on assisting the juvenile to enhance their family relationships, school issues,
employment, and prosocial activities. Furthermore, ADP’s main goal is to keep juveniles
out of the formal system. In general, the program is utilized as a diversion program in
which probation refers juveniles to ADP as a way to keep the juvenile from furthering
their entry into the juvenile justice system (Davidson et al., 2010). An evaluation
conducted by Smith, Wolf, Cantillon, Thomas, and Davidson (2004) found that ADP is
being helpful to the university students by providing them with skills to work with at-risk
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youth along with actually utilizing these skills when working with the juveniles.
Subsequently, youth benefit from the program by the advocacy and behavioral
interventions received. Lastly, ADP also helps the community save money when the
juveniles are referred to the program with savings of approximately $5,000 (Smith et al.,
2004).
Campus corps. Subsequently, a program similar to ADP that is utilized as a
diversion program is Campus Corps in which university student mentors are paired with
juveniles’ mentees. Weiler et al., (2015), compared participants who participated in
Campus Corps to those who did not participate in the program because of program
capacity or missed the enrollment date. The program Campus Corps is a time-limited
structured mentoring program for high-risk juveniles (Weiler et al., 2015). The
participants in the program range from ages 11-18 years old and had a legal offense or
were considered a risk of committing a legal offense by their agency referral (Weiler et
al., 2015). In their study, Weiler et al., (2015) found that generally, those who
participated in the program reported small compliance with delinquent behaviors such as
substance use. For example, the youth who participated in the program exemplified
greater judgment from marijuana use compared to those who did not participate in the
program (Weiler et al., 2015). Furthermore, those who participated in program also had
less frequent occurrences of troublesome conduct compared to those who did not
participate in the program (Weiler et al., 2015).
In a different study by Weiler et al., (2014) they looked upon the mentor
experiences in Campus Corps specifically the perceptions they had as mentors, of their
mentee and their mentee-mentor relationship. Their study found that there were a vast
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number of perspectives but that the mentors reported four essential strategies in dealing
with the experience of being a mentor by concentrating on their role, sustaining a positive
attitude, along with communicating and reflecting. (Weiler et al., 2014). Furthermore,
they found that regardless of the array of the pairing of mentor and mentee and a large
number of both positive and negative program experiences, the mentors predominately
reported all possible results in positive terms (Weiler et al., 2014).
Campus connections. Campus Connections is a diversion program which was
previously known as Campus Corps in which college student mentors are paired with
juvenile mentees, and of which the majority are implicated with the juvenile justice
system (Haddock et al., 2017). In fact, in order to be admitted into the program, the
juvenile must be at-risk for future delinquency and be between the ages of 10 and 18
years of age (Haddock et al., 2017). Campus Connections then matches college student
mentors with juvenile mentees, and they meet once a week for approximately 4 hours in
which they participate in a wide range of activities for 12 weeks on the University
campus.
In their qualitative study, Haddock et al., (2017) found that mentees recognized
that the program impacted them in five pivotal ways: (1) enhanced academic experience,
(2) strengthened relationships, (3) feeling better about themselves, (4) improved future
positioning, and (5) reduced probability of further delinquency. In regard to the
strengthened relationships, an estimated seventy-two percent of the juveniles described
gave details on how they have been involved in better relationships with their peers,
family members and others (Haddock et al., 2017). A twelve-year-old female participant
stated that “I’ve learned some communication skills so I could talk to my mom about
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stuff” (Haddock et al., 2017, p. 68). In reference to the reduction in the likelihood of
further delinquency, approximately seventy-six percent of participants perceived that they
had acquired positive influence from their participation in mentoring in the realm of
delinquency (Haddock et al., 2017). For instance, one 17-year-old male participant
stated:
Just seeing how much fun it could be being sober around other people. That what
I kind of learned cause, I mean, you can have fun while smoking weed and
drinking but sometimes it’s not the right fun. And, being at Campus Connections I
got to see how much fun you can have sober (Haddock et al., 2017, p. 71).
The Importance of Perception
Perception questions inquire respondents to give information on how they
perceive something, such as the effectiveness of a program, their health status, the
structure of their community, their accomplishments, or what is right and wrong (Nelson,
2011). Furthermore, individual perception impacts viewpoint, reasoning, the sympathy of
a circumstance or person, the significance of an event and how one reacts to a situation
(Munhall, 2012). Subsequently, Munhall (2012) emphasizes that perceptions are
interpretations, and, in most cases, those interpretations become an individual’s
perceptions important for understanding human thought and behavior.
Mentoring Program Perceptions
Mentee Perception
Gathering program perceptions is a critical factor in proving the legitimacy of the
program. Especially from mentees since they are being directly served by the mentoring
program. Mentees perceptions of mentoring programs and their experiences in them have
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been examined to reinforce the idea that mentoring helps juveniles. A 17-year-old female
participant of Campus Connections stated:
Before Campus Connections, I was like, ‘Oh I’m never going to succeed; I’m
never going to get anywhere.’ I’m just going to live with my parents my whole
life until I get kicked out of my house because I’m such a problem. But then I
came here and got the support that I needed. I’ve noticed that if you get the right
support and give the right support, you get to where you want to be and how you
want to feel about yourself. Now that I’ve been here, I feel like if I want
something, and it’s something that I really want to do, I will do it no matter how
many people tell me I can’t. Talking to my mentor helps me because she tells me
that I can do it and she supports me, and it helps. She would ask me questions and
that made me feel good to be asked (Haddock et al., 2017, p.70).
Mentor Perception
Furthermore, the mentor perception is also acknowledged through literature and
one mentor provided his perspective on how his use of stereotypes and judgment has
diminished with his experience as a mentor and states:
This program has taught me a lot about at-risk youth. People tend to think that atrisk youth are just bad kids and don’t deserve another chance because they
screwed up. In this program, I have met a lot of awesome youth and really like
them. I care for them because they do deserve a second chance; they just need
direction and someone to help them to get them on the right path (Weiler et al.,
2014, p. 603).
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Another mentor described how being a mentor was beneficial because:
I think that being a mentor alone is definitely rewarding for me. I feel like it
makes me a better person because I know that someone is looking up to me and
is, in a way learning by example (Weiler et al., 2014, p. 603).
Probation Officers’ Vital Role
Juvenile probation officers have a vital role in their probationer’s lives in the
current study they have a vital role in referring probationers to the Interconnections
program. Juvenile probation was developed on the assertion that juvenile offenders could
be transformed into prosocial and valuable community members by the means of
intervention (Vidal & Skeem, 2007). In accordance with Vidal and Skeem (2007),
juvenile probation officers can be perceived as the “workhorse of the juvenile justice
system” (p.479). The reason being that these officers work directly with the juveniles
and create a continuous relationship that integrates care and control (Vidal & Skeem,
2007). Probation officer roles in the juvenile system vary from handling the criminogenic
necessities of juvenile offenders, control reoffending and promote rehabilitation
(Schwartz, Alexander, Lau, Holloway, & Aalsma, 2017). Furthermore, probation officers
assess, refer, coordinate, and counsel juvenile offenders to decrease their possibility of
recidivism, be accountable for their behavior and widen their life chances (Griffin &
Torbet, 2002).
The referral procedure that probation officers conduct is important because this
procedure allows the juvenile to come into contact with or are appointed to partake in
mentoring (Miller et al., 2012). Furthermore, the referral procedure is indicative of the
admission or entry into the program because a referral is based on the risk of the juvenile,
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determined by family members or community members and be a result of justice system
involvement (Miller et al., 2012). The referral is also suggesting that the juvenile needs
an intervention that will help with misconduct and other problems (Miller et al., 2012).
Therefore, as the reference for many juveniles’ placement in mentoring programs,
probation officers have a vital role in the juvenile justice process.
Current Study
The purpose of the current study was to expand on the idea of the effectiveness of
mentoring programs and extending the research by exploring the perceptions that juvenile
probation officers have. The current study contributes to addressing this significant gap in
the literature by including the perceptions of probation officers on the effectiveness of the
program and their perspective on utilizing the program as a crime prevention strategy
amongst juveniles. Altogether, the perspectives that probation officers have on
mentorship programs have been generally unexplored and the purpose of this research
was to explore those perspectives. This study sought to answer the following question:
Q1

What are probation officers’ perceptions and knowledge of the mentoring
program?

For the current study mentoring will be in reference to the one-on-one relationship
between a juvenile and college mentor in which mentoring takes place at the mentor’s
university. Further research is required on the individuals who are referring juveniles to
mentoring programs because they can attest to whether or not the program is effective in
their goal and can reinforce the idea of utilizing these programs as a crime prevention
strategy. Nevertheless, understanding probation officers’ perceptions on mentoring
programs is necessary for the importance in use and legitimacy of the program. The
implications of research on the perspectives of probation officers’ referral to mentoring
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programs specifically those through service-learning courses in universities can
potentially diminish the probabilities of juveniles furthering their criminality. If probation
officers who are currently referring youth deem the program effective it can benefit the
juvenile justice system and the overall system by reducing the number of juveniles
entering the system. Furthermore, as previously mentioned Grossman and Garry (1997)
state that the general cost per child per year for a satisfactory mentoring program is
roughly $1,000 and is assumed to impede or decrease the need for other social services in
the future. Therefore, then it would be a cost benefit for both the juvenile justice system
and the adult criminal justice system. Moreover, Cohen and Piquero (2009) emphasize
how juvenile delinquency has a noteworthy impact on society as they found that single
serious perpetrators have a cost to society of approximately $5.7 million. For that reason,
delinquency prevention amongst juveniles has acquired great scrutiny as the goal is to
benefit society from the cost that juvenile delinquency and further adult criminality has
on society.
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CHAPTER III
METHODOLOGY
Interconnections
The purpose of this study was to explore the perceptions that juvenile probation
officers have on the Interconnections mentoring program. The Interconnections
mentoring program is a service-learning program that takes place in a western state
university. The program matches a college student mentor with a juvenile mentee that is
referred to the program for a one-on-one mentoring relationship. The juvenile participants
are referred by the juvenile justice system, local schools, and other community
organizations. The vast majority of the juvenile mentees are implicated with the juvenile
justice system and others have family, social, or behavioral concerns. The juvenile
participants in the program range from 11-18 years of age and are deemed as at risk.
Mentoring takes place once a week at the university for 12 weeks and the mentee is
involved in academic support, group meals, prosocial enrichment activities, exercise and
well-being activities for a full semester that take place either in fall or spring.
Recruitment
The participants for this research study were selected by using purposive
sampling to identify and recruit probation officers who refer individuals to the
Interconnections mentoring program that is located in a western state. Purposive
sampling was used so that North County probation officers who referred their juvenile
offender clients to the Interconnections program were recruited and were selected for an
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interview. Since not all probation officers in North County refer clients to or have
knowledge of Interconnections, purposive sampling proved most efficient and
appropriate for the study. The study population included all of the eight North County
probation officers who referred juveniles to the Interconnections mentoring program. The
goal was to include all eight as participants in the study. Thus, after acquiring
Institutional Review Board approval from the University of Northern Colorado, the
probation officers’ email addresses were obtained from the head of juvenile probation,
who gave the author a hardcopy list of the probation officers email addresses. The
potential participants then were contacted through an email invitation to participate in the
study. In the email, participants were informed that they had the chance to participate in
an in-depth interview about their perceptions of the Interconnections program.
Participants were informed that the interview would take from thirty minutes to an hour
and that the interview would be audio recorded. Furthermore, participants were informed
that all information would be kept strictly confidential and they would be compensated
with a $10 Starbucks gift card.
A total of eight potential participants were emailed to request their participation in
the study. Seven participants volunteered to be part of the study and six of those
completed an interview. One volunteer repeatedly canceled interview meetings and was
dropped from the interview list after four no-shows. The six participants that completed
interviews, worked at North County Probation and were juvenile probation officers who
had a variety of caseloads in regard to the clients they served with focuses on mental
health, gang affiliation, substance use, and other delinquent matters. Four females and
two males participated, and most had a master’s degree level of education.
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Five participants identified as Caucasian and one identified as Hispanic/Latino. The
participants had a mean age of thirty-five and had from three to ten years of experience
working in the juvenile justice field.
Data Collection
A qualitative approach was utilized for this research with in-depth interviewing.
In order to acquire the probation officers’ perceptions of the Interconnections program
participants were asked to participate in a face-to-face in-depth interview. In this
interview, a prepared questionnaire was utilized by asking a combination of open-ended
and close ended questions on the Interconnections mentoring program. Probing questions
were also prepared and utilized, along with subsequent probes as needed throughout the
interviews. There was a total of twenty-six questions asked to each probation officer
during their interview. Some of the questions included: (1) can you describe the
reasoning of why you refer individuals to Interconnections? (Follow-up: Will you keep
referring? Why or why not?), (2) Are there set goals that you have with the youth that
you refer?, (3) Can you describe to me the selection referral criteria utilized to identify
youth likely to benefit from Interconnections?, (4) Are juveniles referred to
Interconnections more than once? (Follow-up: If so under what circumstances?), (5) For
those who are not referred can you tell me the reasons why?, (6) Are there other types of
programs that your agency refers juveniles to?, (7) What are your thoughts on utilizing
college students as mentors? (Follow-up: Do you think another type of mentor would be
more suitable, if so who?), (8) The program specifically serves at risk youth and youth
who have committed a minor criminal offense do you think this is an adequate population
to serve under mentoring programs?, (9) Do you think others could benefit from this

23
program?, (10) The mentoring is time-structured serving the juvenile with a mentor for a
college semester. What are your thoughts on the time they are served?, (11) Tell me
about some of the feedback you have received from the individuals you refer to
Interconnections?, (12) What are the differences/changes that you have seen if any in
individuals that you have referred?, (13) How would you describe the communication
between you and the Interconnections staff?, (14) How would you describe your role with
the program?, (15) Overall, if you could change anything from your experience with
Interconnections what would it be?, and (16) lastly interviewees were asked to give any
advice, recommendations that they had on mentoring programs in general.
The last ten questions were in regard to the probation officers’ demographics and
job background. All interviews were audio recorded and transcribed. Additionally, all
officers were given a choice in where the interview took place and all the interviews took
place at the probation officer’s office per their request.
Data Analysis
The in-depth interviews with North County probation officers took place from
August to September 2019. After all, six interviews were conducted and audio recorded,
the audio was then transcribed. Each interview lasted between forty-five minutes to an
hour and were transcribed word-for-word, yielding seven to ten single-spaced pages of
text for each interview. To code and analyze the transcript data, NVivo software was
utilized to track the themes found within the interview transcriptions. The NVivo
software allowed the researcher to highlight and label sections of text in the interviews,
which made it easier to flag text and identify the patterns. The interview data revealed
two major themes: (1) opportunities and (2) challenges. Within each theme, two
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subthemes emerged. First, within the theme opportunities, participants discussed the
positive relationship and college/life experiences mentees received. Second, in the theme
challenges, the issues of program duration and communication with the program
repeatedly emerged during the interviews. In the transcripts and the research, all names
and places were replaced with pseudonyms to preserve participants’ confidentiality.

25

CHAPTER IV
RESULTS
Two major themes emerged in the in-depth interviews with theme one focusing
on the opportunities that the probation officers perceived Interconnections provided. The
second theme consisted of challenges that the probation officers perceived with
Interconnections.
Theme 1: Opportunities
The first theme of opportunities revealed two subthemes including (a) positive
relationship (b) college and life experience. Tapia et al., (2013) define mentoring
programs as an “interactive helping relationship between two individuals over an
extended period, wherein an approved mentor develops trust, spends quality time, and
passes along knowledge and skills to the mentee” (p.2). A mentoring intervention affords
juveniles positive and supportive role models that can benefit their emotional well-being,
social development and academic achievement and diminish their delinquent behavior
(Tapia et al., 2013). For mentorship programs with at-risk juveniles, there are influences
that place juveniles at risk with the justice system such as alcohol, drug use, family
violence, poor parental connections, educational failures, and delinquent friends (Tapia et
al., 2013). In order to decrease involvement with the justice system, Tapia et al., (2013)
emphasize the need for preventative influences, such as supportive relationships, positive
acknowledgement in school, and not having delinquent friends. Therefore, mentoring
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programs can serve as a preventative factor for at-risk youth by providing a supportive
relationship.
Positive Relationship
Opportunities
The mentor relationship in Interconnections was found to be noteworthy to
probation officers because they believed the mentoring relationship provided clients with
a positive role model. Five out of six participants described the role model provided by
Interconnections a positive for their clients, for two main reasons: (1) the lack of positive
role model or relationship in the juvenile’s home and (2) the mentee’s access to
educational opportunities in college. In the late 19th century in the U.S., “Friendly
Visitors” served as role models for children of the poor (Grossman & Garry, 1997).
Additionally, the “big brothers” movement in the U.S. in 1904 was founded on the notion
of providing a “big brother” relationship to those who needed socialization, close
guidance, and a positive role model (Grossman & Garry, 1997). The familial symbolism
of an older sibling in “big brothers” sough to fulfill relational warmth, apparently absent
from the mentee’s life. Like the Friendly-Visitors and Big Brother programs,
Interconnections mentors seek to play a supportive and guiding role in juveniles’ lives.
Brian, a probation officer with four years of experience stated:
I decided to refer [juvenile offenders to Interconnections] because I wanted a
positive role model to be able to help guide them with whatever they would not
tell me. It’s crucial to have someone you can confide in and simply be positive
[with] at a young age and it’s even more meaningful during [the] teenage years
when there are so many transitions occurring in their lives.
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Brian mentions that having a positive role model relationship is impactful for two
reasons: (1) for guidance and (2) for support in life transitions.
Jekielek et al., (2002) argue that juveniles need sympathetic adults in their lives
and having an adult that can supply support proportional to the one a parent or guardian
normally provides can be valuable, whether it is extra support or replacement support.
This extra or substitute support provides the juvenile with a range of assistance in
increasing learning skills, strengthening self-esteem and self-control, emotional support,
advice, and guidance to which the juvenile is in need of (Jekielek et al., 2002).
Ben, who has worked in juvenile justice for ten years, explained:
The main reason I refer [juveniles to Interconnections] is because essentially the
kids need a positive role model-one that can assist them in positive activities and
bring in a different viewpoint like a peer viewpoint. Since the mentors are college
students and they are close in age, [they] can relate to things [the juveniles are
experiencing] better than me [a middle-aged man]. A lot of kids on my caseload
have no positive role models because their entire family maybe involved in the
gang. I will keep referring [to Interconnections] because my kids need and
deserve someone who can teach them, assist them and a lot the times their parents
are not there for them. So, this tends to be a way to get them someone they can
confide in and get assistance from.
The mentor’s age similarity and the parental like guidance for the mentors fills a gap in
adolescents’ needs. Similarly, Olds et al., (1997) emphasized the importance of the oneon-one support that mentees receive through an adult mentor, the mentorship serves as a
“corrective experience” for juveniles who are exposed to poor relationships with their
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parents or guardians. College student mentors can illustrate another path for juvenile
offenders which can offer a “corrective experience” for the juvenile.
Sam, a probation officer with six years of experience, learned of Interconnections
because of probation’s need for positive role models for their caseloads. She said:
One of the biggest things we need for [our juvenile offenders] is just a positive
role model that… can focus on school and positive social activities.
Tapia et al., (2013) observe that the negative influences at-risk juvenile can experience in
the criminal justice system, including alcohol, drugs, family violence, poor parental
connection, educational failure, and delinquent friends. Farrington et al., (2008) argue
that if the number of protective influences exceeds the number of risks factors the
likelihood of criminality decreases. Therefore, mentors may help at-risk youth pivot
toward positive and productive activities, such as academics and pivot away from
negative and delinquent activities. Altogether, the positive relationship opportunity
subtheme focus on the need of a positive role model and it being a demand that juvenile
probation officers have for their clients.
College & Life Opportunities
Davidson et al., (2010) brought attention to how service-learning mentoring
programs are positioned enough to provide support for at-risk juveniles, since colleges
and universities are settings within communities that are overflowing with resources. The
second sub-theme regarded the opportunities granted to mentees within Interconnections.
The opportunity that was focused on was the learning from their college mentors’
experiences. All participants agreed that utilizing college students as mentors provided
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their juvenile probationers to higher education, prosocial activities, and problem-solving
skills. Jessica, who had three years of experience, pointed out:
I thought the idea of [Interconnections] was very innovative and a good way for
the juveniles to connect with the university and with positive role models.
Hannah, a probation officer with seven years of experience, stated:
[Utilizing college students as mentors is] suitable and perfect because they
themselves are going through trials and tribulations and figuring out life and our
kids can learn so much from them. I had various instances where [the mentee’s]
participation [in Interconnections] was the first time, they had bonded with
someone who was in college and [that] led them to think about going to college
and thinking about their future more than anything, which is why I think this is an
amazing idea.
Hannah and Jessica noted how the Interconnections program provided juveniles with the
opportunity to be on a college campus and observe the college mentor’s problem-solving
skills in action, along with their choice of pursing a higher education.
Stanton-Salazar (2011) emphasized how mentoring programs provide juveniles with
guidance and support from their mentor and access to their mentor’s prosocial resources,
such as institutional ties. Furthermore, Stanton-Salazar (2011) focused on how mentoring
programs can “change the world” for juveniles by enhancing the juvenile’s social capital
and diminishing the physical and psychological barriers to a college education.
Therefore, the mentor can serve as an “empowerment agent” who bridges the gap
between juveniles and college life. Granting the mentee, the opportunity to be on a
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college campus, tour the campus and learn about career paths and education themselves.
This bridge encourages the juvenile to consider the same college path for themselves.
The mentor also gives the mentee access to and a view of the mentor’s other
social positions, such as employment (library work study job), and extracurricular
activities (such as clubs and sports). Therefore, the opportunity to learn about and pursue
a positive and non-criminal career can also arise from the mentoring relationship. For
instance, Sam, a probation officer with six years of experience, described one client:
I had one girl [who] was 15 and was an incredibly angry kid. She was just this
angry little ball of fire just so upset, and a lot of it came from her
environment…When I referred her to the program, she was incredibly resistant to
it, had this very black and white thinking like, “if I don’t want to do it, I’m not
going to do it”,[and] “you can’t tell me what to do. “And well she had no positive
role models as a kid, like all of her family was involved in the criminal justice
system... She was the most stubborn kid ever, but she had this long-term goal of,
wanting to get into the army. It was really crazy, because honestly, having that
mentor [at Interconnections] every week really turned her around. She ended up
[being referred twice], she was enrolled in that program for the entire year, and all
of a sudden, it was like a switch went off in her head and she got accepted into a
diploma program and got into an accelerated program and graduated within three
months.
Laura had a similar experience and stated:
I had a young man on my caseload who had bad influences in his life, mainly
peers, and he became involved in boxing club because his mentor was engaged

31
with that club and [through Interconnections] he became so intrigued with boxing
that his whole attitude changed and his focus was boxing and that really just gave
him a whole new [positive] demeanor.
Thus, mentors can provide support and also ideas for an alternative and more
positive life path through their own involvement in college, employment and extracurricular activities (e.g. military, boxing club).
Theme 2: Challenges
The second theme that emerged through the in-depth interviews was challenges
that the juvenile probation officers perceived with the Interconnections program. The
probation officers perceived that the (a) length of the program was not sufficient for an
effective and time-structured mentoring program and (b) the limited or nonexistent
communication with the program organizers.
Length of Program
From the in-depth interviews all the participants wanted the Interconnections
program to be lengthened from approximately three months (or 12-13 weeks) to an entire
year. Indeed, previous research indicates that time is a significant component of
mentoring programs’, the time spent between the mentor and mentee is where the support
and guidance occurs (Keating et al., 2002). Interconnections mentors met once a week
with their mentees at the university and the mentees participate in a variety of activities
for a full college semester-either fall or spring. Thus, juveniles who were referred in
August, would have begun participating in Interconnections in September and ended their
participation in December and juveniles who were referred in January, began
participating in February and ended their participation in May.
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Thus, for most mentees, the Interconnections relationship only lasted three months.
Probation officer Hannah stated:
If [Interconnections] was longer-maybe a year- it would be more beneficial, just
because the first couple of weeks the mentors and mentees are building their
relationship and I know our juveniles know that mentoring isn’t for a long time
but it does seem to be difficult when the program does end [after three months]. I
would say maybe a year would be beneficial.
Hannah points to the challenges, three months is not long enough to build a meaningful
and trustworthy mentor-mentee relationship. Additionally, the time allocation challenge
is noteworthy because Hannah indicates that juveniles are aware that the time is limited
and nonetheless consider the termination of the program hard. Grossman and Rhodes
(2002) signify that harmful consequences can transpire when a mentoring relationship is
terminated abruptly because it reinforces the negative viewpoint that juveniles possesses
from their previous relationships with adults. For this reason, DuBois et al., (2011) argue
that it is better when mentoring relationships are designated for a period of time, in order
to provide juveniles time to prepare for the termination of the relationship. Such as
mentoring programs that are time structured focusing on a certain time period for the
mentoring relationship. Nevertheless, Grossman and Rhodes (2002) found significant
positive effects on juvenile outcomes when the mentoring relationship continued for
more than a year. When the mentoring relationship continued for more than one year,
they found enhancements in academic and behavioral outcomes and fewer positive
effects were found in relationships that terminated between three and six months
(Grossman & Rhodes, 2002).
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Communication with Program
Communication was another challenge that all six probation officers encountered
with Interconnections, specifically: (1) confusion about the program contact person and
(2) the absence of regular updates and reports on their cases. For instance, Sam stated:
I was not sure who to get in touch with [in the Interconnections program], I think
it wasn’t super clear from the beginning from when [my clients] were accepted
when I got the email from the person organizing or accepting the referrals.
[Interconnections] would let me know like “That’s great. Thanks for the referrals.
We’re going to get them matched up and they’ll start.” But after that I didn’t have
a whole lot of communication of like “what now” [kind of information]. Like
what’s going on now or who should I contact [at the program] if I have a concern.
Communication within organizations can prove to be challenging in the criminal justice
system but communication across agency boundaries is particularly difficult. In this case,
the inter-agency relationship between juvenile probation in the county criminal justice
system and the Interconnections program at the university proved challenging to
navigate.
Communication was a strategy that Weiler et al., (2014) found mentors to find
helpful not only with their mentees but with program mentors, mentor coaches and staff
as a tool to help their mentoring relationship be successful. Mentors perceived
communication with others within the program significant because it established an open
relationship for assistance in setting up the mentees for success and when needing help
with difficult mentoring relationships (Weiler et al., 2014). Correlating with what the
probation officers perceive that better communication between themselves, the program
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and mentor can produce more valuable assistance for the mentee’s mentoring
participation.
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CHAPTER V
DISCUSSION
Juvenile delinquency is a concern amongst society and greater concern once the
juvenile has entered the criminal justice system. To minimize juvenile delinquency,
mentoring programs provide disadvantaged, at-risk, and adjudicated youth with positive
role models who can provide support and guide them (Grossman & Tierney, 1998). The
notion of mentoring was furthered encouraged after the successful affects found amongst
mentors and mentees from the Big Brothers Big Sisters mentoring program. The concept
of mentoring has proliferated with around 5,000 mentoring programs in the United States
and serving about 3 million juveniles over the last years (MENTOR/National Mentoring
Partnership, 2006).
While current research on mentoring programs has focused on mentor’s,
mentee’s, and parents’ perceptions, we know less about probation officers’ perceptions.
Research consistently finds that mentors perceive the experience as positive and the
program components as either favorable or unfavorable, depending on the program
quality (Weiler et al., 2014). The mentee perspective noted that mentees found their
mentoring relationship to assist them in five manners: (1) ameliorate school experiences
and performance, (2) establish better relationships, (3) encourage better self- perceptions,
(4) reflect positively on their future, and (5) minimized self-involvement in delinquency
(Haddock et al., 2017). Research on parents’ perspective revealed that mentoring
strengthened both internal and external positive behaviors among juveniles (Jackson,
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2002). The current study sought to explore the perspective of probation officers who refer
clients to Interconnections university-based mentoring program.
The findings from the in-depth interviews conducted in this research revealed two
major themes in probation officers’ perceptions of the Interconnections mentoring
program including (1) opportunities and (2) challenges. With the opportunities theme,
probation officers perceived Interconnections to provide their referrals with a positive
relationship and a positive role model. Furthermore, the relationship allowed mentees to
learn about opportunities in higher education, prosocial activities and problem solving.
The mentoring relationship gave mentees a “corrective experience” (Olds et al., 1997)
and exposure to alternative life paths, such as college, the army and boxing.
The second major theme highlighted the challenges probation officers faced in
working with Interconnections, including communication with the program and the
length of the program. This finding brings attention to potential changes that mentoring
programs can address when working with probation officers. Furthermore, the challenges
they perceived with the program brought awareness to utilizing communication as a
strategy in having better open communication between each other to benefit the success
of the mentoring relationship (Weiler et al., 2014). Altogether this study brought insight
to what probation officers found effective and ineffective in working the Interconnections
mentoring program.
Furthermore, other mentoring programs such as service-learning mentoring
programs like the Adolescent Diversion Project, Campus Corps and Campus Connections
can benefit from the findings by acknowledging and remedying the challenges that
probation officers determined with the Interconnections program. For example, the
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communication challenge can be resolved by establishing weekly meetings with agencies
that they use to acquire referrals. Big Brothers Big Sisters can also benefit from the
findings by taking into consideration the communication challenge and assuring that they
have good communication procedures in place with parents and mentors. Furthermore,
the opportunity findings can be utilized by all mentoring programs in ensuring that they
are recruiting individuals that can implement a positive relationship for the mentees they
serve.
Limitations
The research findings of this analysis indicate that probation officers find
mentoring programs effective for their referrals, however, they also indicate challenges
exist in program delivery. Nonetheless, there were four main limitations from this
analysis.
The first limitation from this investigation is that the study was an exploratory
study in which probation officers’ perspectives on a mentoring program were examined.
Therefore, because the study was exploratory, it only provided an understanding of North
County probation officers, who referred youth to the program. The second limitation was
that the study had a small sample size and only included perspectives from probation
officers who are currently referring to the Interconnections program. If the study would
have acquired the perspectives of all the North County probation officers that have
referred to the Interconnections program or even those who never referred or who had
stopped referring, the study may have found different or additional themes. Another
limitation within the study was that it focused on a service-learning mentoring program,
therefore, results may only speak to service-learning programs.
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For instance, the challenge that probation officers revealed in regard to the length of
program can only be applicable to other service-learning programs as the mentors are
serving mentees during a college semester which is limited to number of weeks.
Compared to mentoring programs like Big Brothers Big Sisters in which they serve
mentees for at least six months to a year. Furthermore, in the opportunity’s revelation of
college and life experiences is applicable to programs that utilize college students as
mentors or have their program implemented on a college or university setting. Therefore,
these findings mentioned can be less generalizable to mentorship programs that are
utilizing adults as mentors. The final limitation surrounding this analysis is that the
probation officers that participated in this study volunteered to be part of the study and
excluded those who did not wish to participate. Therefore, findings can be limited to
those who were in favor of utilizing Interconnections or had positive experiences with the
program.
Future Research
Since the current study was an exploratory study, future research should
investigate a larger pool of probation officers’ perspectives such as acquiring the
perspectives of all probation officers that have referred individuals to mentoring
programs in general. Future research should also analyze the perspectives of probation
officers on mentoring programs that are not service-learning programs, such as Big
Brothers Big Sisters and investigate whether they find one mentoring type of program
better than the other. Probation officers’ perspectives are important because they know
the needs of juveniles that are implicated with the juvenile justice system. Since
mentoring programs are being utilized as a way to diminish juvenile delinquency the
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probation officers’ perspectives are important on providing legitimacy to the mentoring
programs. Additionally, future research should consider exploring additional perspectives
such as the community perception. These additional perspectives could help identify
other opportunities and challenges in these mentoring programs.
Lastly, future research should further examine the service-learning mentoring
concept as it seems favorable to Interconnections’ approach for two reasons. The first
reason, the college mentor contributing as an opportunity to a positive relationship for the
mentee, in which the mentee is able to receive guidance and support. The second reason,
being that the college mentor is promoting college and life opportunities for the mentee to
exposure to an individual pursuing a higher education, prosocial activities and problemsolving skills. Therefore, future researchers can explore whether service-learning
programs are more favorable with undergraduate or graduate students serving as mentors
for juveniles. Nonetheless, current research is still limited on the effects that this
particular mentoring has and should be examined furthered. For instance, the duration of
the mentoring within service-learning programs should be examined as that was a
challenge revealed within this current research. Furthermore, because time served is a
significant component within the mentoring concept and it can either have positive or
harmful effects. Therefore, further exploration is needed to bring insight on whether
service-learning programs are providing more positive effects or harmful ones with the
time-limited mentoring relationships.
Policy Implications
The current research study found two main themes that brought insight to what
the probation officers deemed effective and ineffective with Interconnections.
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The findings bring insight to the opportunities that probation officers perceive their
clients are granted through Interconnections. Previous research on what mentee’s
perceived from a university-based mentoring relationship was that it was influential in
five ways 1) heightened academic experience, (2) reinforced relationships, (3) feeling
better about themselves, (4) improved future positioning, and (5) diminished chances of
further delinquency (Haddock et al., 2017). Therefore, additional funding should be
implemented for university-based programs to assist adjudicated and at-risk juveniles, as
probation officers also revealed that mentoring provides opportunities granted through (1)
a positive relationship and (2) college and life opportunities.
Subsequently, the current research also reveals that communication was a
challenge that probation officers perceived and previous research by (Weiler et al., 2014)
found that communication was a strategy utilized by the mentor for mentoring
relationship to be successful. Therefore, an implication for better inter-agency
communications would benefit agencies working with the same client. Nonetheless, steps
should be taken to better understand the challenges that arose from this research. Such as,
future service-learning mentoring programs should establish effective communication
channels with the agencies that they are working with to produce better outcomes with
mentees and good rapport with agencies that are referring. An implication can be having
set protocols on when the program and referral should be reaching out to each other. In
reference, to the time challenge retrieved from this study, an implication can be having
the program operate for the entire year and have the college students commit to an entire
year of mentoring, instead of just one semester but receiving credit for the entire year.
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